Abstract
INTRODUCTION
Everyone has differences between each other. The differences have also been in students.
Among students, there are some who can learn quickly, learn slowly, and could face many obstacles.
1 Typically, individual differences in learning languages include personality, talent, motivation, learning style, learning strategies, anxiety levels, self-esteem, creativity, willingness to communicate, and learners" beliefs.
Horwitz in Hsiao & Chiang mentions that language learners often bring their personal philosophy into foreign language learning. Some students believe that being able to speak in a foreign language is more important than being able to read or write. While other students only understand that the most important thing is learning grammar. Besides that, some others suggest that someone should not say anything using foreign language in fact they are learning in the class, unless they could probably say the language correctly with very good pronunciation. Those are the examples of the students" beliefs which have their own different perceptions.
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Beliefs about language learning might support to selecting the ways of learning in foreign language. Furthermore, beliefs about language learning tend not only just for talent, but also from learners" learning styles. Cotteral (1999) language learning are as individual characteristics, and teachers can investigate it, so that they are aware of the various types of students who need to be accommodated intensively in class. 3 The role of beliefs in learning languages and how these beliefs influence the learning experience of language learners have been investigated by many researchers. The first research systematically investigated this belief began with the study of Horwitz (1985; 1987; 1988) . Initially, he developed beliefs known as Beliefs about Language Learning Inventory which is abbreviated as BALLI. 4 Recently, there was a research which shows that language learning beliefs are connected with the learner's background. The result of Diab (2006) beliefs.
5
In addition to beliefs in learning, learning strategies are typically becoming a part of differences in individual learning. Each person has their own ways of learning. There are many research have been conducted by researchers on factors dealing with the choice of language learning strategies as summarized by Oxford which include the language being studied and its level, the levels of metacognitive awareness, gender differences, affective variables; such as attitude, motivation, language learning goals, types of certain personality, types of common personality, learning styles, career orientation, talent, language teaching methods, task demands, and types of strategy training.
6
Prior to the above explanation, this study tried to investigate the beliefs of Dayakese students who live in Tumbang Samba District of Central Kalimantan towards their learning Arabic as a foreign language and to describe the strategies they use through the relation between beliefs and strategies. 2.34-. 3.67 is moderate; 3.68 -5 is high. The data were analyzed using statistics in the form of average (M), standard deviation (SD) and product moment correlation through the SPSS program.
RESULT AND DISCUSSION

Theoretical Review
Learning foreign languages is almost certainly as the subject of many strong beliefs among foreign languages learners. The subject beliefs potentially lead to influence the students" language learning. Wenden states that beliefs are knowledge engaged by language learners through the factors in the process of language learning, how to learn languages, language skills, and communicative competencies. An essential rule of language beliefs comes either from personal experience or others" influences. Richardson in Abdi and Asadi defines belief as a psychological understanding, a reason or a proposition reflected to the world which is considered being true.
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According to Horwitz, it is beneficial to understand the students" beliefs on their language learning and to investigate the appropriate approach and students" satisfaction response to the language teaching. 8 Cotteral in Mohebi & Khodadady views the learners" beliefs on language learning as individual characteristics which could be presented in a useful research that asks many teachers to familiarize with the different types of students to the means of giving greater effort and adjustment. This is because in general, the beliefs will affect essentially to how students learn which beliefs is typically very essential because it encourages teachers to build up the students" language learning through choosing effective teaching strategies and to lead they plan the teaching activities as appropriate. 10 Yusri et al. summarize that controlling the learning beliefs deals with a belief that students will determine learning outcomes, instead of other external factors such as teachers or obvious achievement. In addition to their result, students believe that they themselves are an influential factor to succeed learning and to provide their works achieving the goals both effectively and strategically.
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Horwitz is one of the pioneering researchers on the study of beliefs in language learning.
He says, "The confidence questionnaire on language learning which is abbreviated as BALLI (Beliefs about Language Learning Inventory) was developed to assess the learners' opinions on various issues and controversies concern on language learning." BALLI questionnaire has thirtyfour items required to assess learners" beliefs about deep language learning which five main areas support based (possible helps by using pictures, diagrams, or media which can be used to visualize and deliver the text).
Foreign Language Aptitude
The concept of foreign language aptitude is related to the tendency to negative views resources on language learning. Students" beliefs deal with some people are unable or at least less able to learn a second language probably could cause negative expectations which neglect their own abilities power, particularly if they belong to the members of some certain groups. For example, the students who feel having lack of ability to learn languages may indeed doubt in their own ability to learn languages and probably blame themselves that they are bad language learners. Learning languages in particular is often a misunderstood phenomenon. Many people believe that learning other languages is only a matter of doing translation, learning grammar, or remembering vocabulary. In this discussion, the learning method is something needs to be engaged in class. Teachers should provide understanding to learners that learning languages is normally different from learning other subjects. Learning languages is considered as learning in special category. In general, this understanding provides a teaching method with a good basis for presenting comprehensive foreign language learning models. The role of motivation in learning foreign languages is a complex problem. Regarding that languages are always correlated with social and cultural contexts, therefore, learning language is slightly different from other studies. More specifically, the mastery of foreign languages seems to be a social consideration associated with cultural elements from the foreign language itself.
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A. Language Learning Strategies
The term "strategy" comes from the Greek word "strategia" which means a science war or a warlord. Strategy is defined as an art of designing in warfare, such as how to arrange war positions or strategies for army and navy military. According to the second edition of the Big Indonesian Dictionary (1989), strategy is the types of science and art using all the resources of nations to carry out certain policies in war and peace. O"Malley and Chamot as quoted by Wasid coined the term "strategy" to refer to a set of useful and active tools, which involves individuals directly to develop a second or foreign language learning. Besides, strategies are often associated with language achievement and skills in using language. In addition to the notion of strategy, it can be an outline of the directions to act in attempted to achieve a predetermined goal.
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The word "learning" has come up with the idea of requiring developing intelligence or knowledge (KBB, 1989) . Another learning theory was stated by Gagne which establishes the learning process through careful analysis in a teaching contribution held by teachers. He also makes teaching contributions based on the description of varieties of change. Varieties of change are defined as changes in behaviour that mostly occur in students. As the opinions were stated in earlier, it can be said that learning refers to the process of changing behaviour in learners due to the interaction between individuals and their environment through experience and practice. While, regarding with the terms of "learning strategy", Brown views that it is a special way to solve 15 Erlenawati. "Beliefs about Language Learning: Indonesian Learners" Perspectives and Some Implications for problems or to start a task, a practical way to achieve certain goals, or actions which are carefully designed to control and to identify certain information.
18
In a successful learning process, teachers are not only required to have competencies in developing teaching strategies, but also to focus on learners because they are in nature of learning.
In each individual learner, based on cognitive learning theory, there is found a very active soul. The soul processes received information, not just storing it without making any changes. Most students have an active nature of language learning to exposure and to plan something. After that, students can seek, discover, and perform the knowledge they gained. They also are able to recognize problems and formulate them, seek and discover facts, then analyze, interpret and draw conclusions.
The concept of learning strategies is defined as behaviours or actions used by student. Thus, learning languages becomes more successful, directed, and fun.
19 Therefore, the students should know themselves as well as an active person who is also aware of activities whether they are effective or not and use the strategies needed for that.
Furthermore, Oxford divides language learning strategies into two major parts, namely direct and indirect. Direct strategies are then further broken down into three types: memory, cognitive, and compensation. While, indirect strategies are divided into three types: metacognitive, affective, and social. Nevertheless, there are other six types of strategies, namely: memory, cognitive, compensation, metacognitive, affective, and social. Also, Oxford interestingly says if the learning process is likened to a drama performance, then the direct strategy can be the players and the indirect strategy might be the director. Actually, the director has a number of tasks, such as concentrating the target of the show, organizing the organization, directing, checking, correcting, training, encouraging, and convincing the players in order to lead and to ask them working with other people. Each strategy group consists of some other specific learning strategies. 
Cognitive
Cognitive strategies are all students" behaviour in the teaching and learning process in line with the use of the students" thinking process. Cognitive strategies are used to form, revise internal mental models, receive and produce messages using the target language.
Compensation
Compensation learning strategies are used by students who have higher level skill. This learning strategy is usually used to overcome some limitations in language. Students sometimes find difficulties explaining about the important points using the language they learn, for example, the students are able to use definitions or translations to be their utterances which aim to keep expressing their language. Compensation strategies are likely needed to overcome knowledge gaps using language practices strategy. 
Metacognitive
Metacognitive strategies are viewed as all students" behaviours related to tactics or ways of learning to face and manage teaching and learning materials. The metacognitive strategies associate a variety of activities that involve three categories: focus attention, plan and organize teaching and learning activities, and evaluate the teaching and learning process. The metacognitive strategies refer to "executive control" helping students do practices in planning, organizing, focusing, and evaluating their own learning.
Affective
Affective strategies are also considered as all students" behaviour varying of attitudes and feelings facing the learning process by students in class. Affective strategies allow learners to control feelings, motivations, and attitudes on learning languages. This strategy is further divided into two areas: positive affective and negative affective. Positive affective strategies confirm learning behaviours that show the learners receiving and respecting the benefits of learning process.
Negative affective strategies affect learners" behaviour which shows that the learners tend to deny and ignore all the processes in learning. Thus, it is believed that the term "negative" as used here might not negatively imply for bad meanings. The learners" denial towards the learning process must be seen as a "neutral" attitude, which is not related to good or bad values.
Social
Social strategies are considered as students" behaviour related to the students" teamwork with other friends in achieving the learning goals. talking to peers about lessons, helping friends dealing with the processes in learning activities, asking for help from friends, giving compliment to friends, harassing or cheering friends, and disturbing friends.
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The Beliefs of Dayakese Students in Learning Arabic
The beliefs in learning Arabic of the students who are originally from Dayakese in Madrasah Aliyah Ash-Shalihin showed a medium level, which almost close to high level. For more details, see the table 1: Based on the table 2, it can be seen that all the dimensions of beliefs through language learning that are held by Dayakese students are correlated each other in medium level of correlation.
Arabic language Learning Strategies Used by Dayak Tribe Students
Based on the strategies theory that was developed by Oxford, there are two types of strategies namely; direct and indirect strategies. Each of these categories is specifically divided into three strategies which overall becomes six strategies in learning languages, namely memory strategies, cognitive strategies, compensation strategies (direct strategies), metacognitive strategies, affective strategies and social strategies (indirect strategies). The Table 3 Based on the table 3, it can be seen that memory strategy with the average of 2.56 belong to low category, cognitive strategies with the average of 2.12 belong to low category, compensation strategies with the average of 2.13 belong to low category, metacognitive strategies with the average of 2.68 belong to medium category, affective strategies with the average of 2.67 belong to medium category, and social strategies with the average of 2.42 belong to low category. From all strategies held in students" belief, the most frequently used was the metacognitive strategy.
To find out the relation between one strategy and another, the table 4 describes the relation between the six strategies used by learners with the correlation of product moment: From the table 4, it can be understood that all strategies used by students correlate to each other. So, there is a significant relation between using one strategy and another.
The relation between beliefs in learning Arabic and the use of strategies
The table 5 are the results of inferential statistics that correlate between the beliefs of Dayakese students in learning Arabic and the strategies they use in learning Arabic: Significant values shows 0,000 < 0.05. This result presents that there is a significant relation between the beliefs of Dayakese students and the strategies they use in learning Arabic.
The Based on the table 6, it can be seen that the dimensions of beliefs in language learning correlate with several learning strategies used by learners. Firstly, the dimensions of foreign language talent are significantly related to memory strategies, metacognitive strategies and affective strategies. Secondly, the dimensions of language learning difficulties are significantly related to compensation strategies, metacognitive strategies, and affective strategies. Thirdly, the dimension of the nature in language learning only relates significantly to affective strategies. Fourthly, the dimensions of learning and communication strategies relate significantly to memory strategies, metacognitive strategies, affective strategies, and social strategies. The last, the dimensions of motivation and expectations significantly relate to all strategies except the cognitive strategies.
alsinatuna, Journal of Arabic Linguistics and Education, Vol. Having seen from the strategies in medium level which are metacognitive strategies and affective strategies, there is a significant relation between them with language learning beliefs.
Affective strategies have a significant relation to all dimensions of beliefs in learning languages, as well as metacognitive strategies, except with the dimension of nature of language learning.
Discussion
In general, language learners are seen as individuals having different beliefs about how a certain language is being learned. Individual beliefs on language learning can consciously or unconsciously affect the language learning approach to language learning. Dayakese students who learn Arabic in Madrasah Aliyah Ash-Salihin have moderate beliefs (medium level), even close to high level because of the nature in language learning and motivation and expectations that they believe in learning languages are in high level. This could be indicated seeing the high percentage of the students" responses choosing agree and strongly agree when answering the statement items in questionnaire. Their responses could be understood from the natural aspects of learning and motivation and expectations. It can be concluded that most students believed Arabic is a language that has a moderate level (medium level) of difficulty.
The results of this study showed a positive effect for students" beliefs in language learning which will make them easier to achieve success in learning Arabic as a foreign language. As Abdi and Asadi stated in their research, strong beliefs in foreign language learners affect their language learning. According to them, understanding learners" beliefs is influential because it helps teachers understand the students. 23 On the other hand, if students" beliefs showed in low level, it might have a negative impact on their learning. Normally the language learners believe that some people are unable, or less able to learn a second or a foreign language which probably can cause negative expectations about their own abilities, especially if they are members of some particular groups.
Learners who feel that they do not personally have the necessary capacities may doubt their own abilities as language learners and as result, their expectations of language learning become worse.
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In general, most students are rarely to use strategies when learning Arabic which were showed low level in table. In other words, they do not use many strategies in learning Arabic. This is probably not because of lack of supporting factors but also time constraint in Arabic lesson which is only once in a week. In addition to the context of the study, the sample was taken from students of Social Science Department. The most strategy chose by almost students was metacognitive strategies. This metacognitive strategy is much needed for bringing successful language learning.
Still in line, there are several metacognitive strategies such as organizing, setting general and specific goals, understanding the goals and plans of language assignments, and seeking for opportunities in scientific practice. Once, the students seem difficult to observe the mistakes they have made. Here, the students may be surprised by the mistakes which they often make without noticing that they absolutely have learned something behind the mistake.
This study also shows a significant relation between the beliefs of Dayakese students and the strategies they use in learning Arabic. This is in line with Zhang's study in 2011 at Ren and Bai which presents the relation between students" beliefs in learning English as a foreign language, learning strategies, and language skills. His research concluded that students have beliefs about how to learn languages. These beliefs guide their learning strategies that have a direct impact on their performance. This study shows that there is a statistically significant relation between students' beliefs in language learning and their strategies. 
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In particular, this study also found a significant relation between the dimensions of beliefs in learning Arabic and the six specific strategies. The results of the study dealing with the relation between the dimensions of language learning beliefs and language learning strategies seem to be similar to the results of a research conducted by Azar & Saeidi which found that the regression results analysis presented "learning and communication strategies" and "foreign language talents" are two important preconditions for strategy use.
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Beliefs in learning languages explore various strategies chosen by students to learn foreign languages. Beliefs about language learning tend to be held not only from efficiency but also from how to learn. Students who analytical person can use more strategies that involve explicit analysis. However, this might be good because students think that language learning is about doing analysis.
That is why they may have different beliefs about how to learn languages in the right way. 29 More motivated students tend to include the time and effort needed to implement a consistent strategy.
Instead, it may take a lot of effort and motivation to dismantle and modify automated strategies that are effective when they are being evaluated. Therefore, students who have positive and strong language learning beliefs are encouraged by themselves use various strategies in their learning.
Having an understanding that students have their own beliefs and strategies in language learning and show a positive correlation, this makes teachers well-prepared to teach Arabic in the classroom. In addition, the teachers are expected to support students to use appropriate and effective strategies in Arabic language teaching by adjusting to the students' learning strategies which become their tendency to learn Arabic.
CONCLUSION
Belief about language learning held by Dayakese students showed positive beliefs with moderate category (medium level) close to high level which include the dimensions of foreign language talents, the difficulty of learning languages, learning and communication strategies are in the moderate category (medium level). Besides, the nature in learning languages and motivation and expectations in learning Arabic are in the high category level. From all strategies held, one strategy that is most frequently used by the Dayakese students is metacognitive strategies, then followed by affective strategies which means that other strategies are rarely used by students. In conclusion, there is a positive and significant relation between the belief of Dayakese students in learning Arabic as a foreign language and the strategies they use in learning Arabic.
